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ABSTRACT

My theme has a strong affective dimension. Therefore it has been necessary to create pedagogical material which describes values and attitudes but also actions of solidarity. The first part of this report tells about the attachment of students to their nation and region, to Europe and human kind. In order to be able to analyse the special situation in different geographical regions and social environments in Europe, students are given different instruments for their own research activities. “European Awareness” and “European Attachment” are the main elements of the first part of the teaching ideas. 

The material in the second part contains information about the new geography of Europe. The main interest is not so much to describe single regions in Europe but to look at Europe as a whole and Europe in the world. The intention is to show the “varieties” and the “unity” of Europe, the cultural varieties and welfare disparities as well as the activities to improve solidarity and integration in Europe. Finally the goal is to offer knowledge on the “European Process”.

The third and last part of the teaching material presents examples of solidarity in Europe and suggests ideas for a New Europe. So the teaching ideas start with the “Awareness of Europe”, offer knowledge on the “European Process” and finish with “Solidarity in Europe” and visions of a future peaceful and just Europe.

THE AIMS OF THE TEACHING IDEAS

The above abstract shows the main structure of the teaching ideas and materials. Within this structure the following aims are to show:

· how students from different countries perceive their country, but also their neighbours and whole Europe,

· how students from different countries feel attached to their region, nation, Europe and human kind,

· how images and stereotypes can have an impact on international relations,

· how Eurocentrism and national centrism influence our perception of Europe and of the world,

· how welfare disparities in Europe make international solidarity necessary,

· how languages can be a barrier as well a medium for communication,

· how nations in Europe have special needs and rights,

· how many communities try to improve co-operation in Europe,

· how Europe can be fragmented but also unified,

· how a just territorial and social order in Europe could lead to a better future.

It is hoped that knowledge of the “European Process” will lead to a stronger “Attachment to Europe” and to actions of “Solidarity in Europe and the world”.

THE CONTENT OF THE TEACHING MATERIAL

Awareness of Europe

What do we feel when we think about Europe? Joy or headaches? The pedagogical question is: What might we put into our cognitive maps of Europe in order to sense joy rather than headaches?

Europe is difficult to understand and many people do not understand it. Simply telling people that Europe is great is unlikely to be the best way to achieve it. The need, rather, is for greater understanding. To understand Europe is basically necessary to define this. However, this is not easy to do. The traditional border of Europe, up to the Urals and up to Istanbul, divides both Russia and Turkey. These are just two arguments against the classical definition of Europe.

The legend of Europa, in which Zeus, having fallen in love with her, changed into a beautiful bull and, inviting her to ride on his back, brought her to Crete from Asia Minor – reminds us of the oriental roots of Hellenistic culture, from which the spirit of Europe – rationality, aesthetics and democracy – expanded to the current continent of Europe. Certainly, Europe’s culture and philosophy originated not in the current continent of Europe but in the Orient or at least at the border between Orient and Occident. The same is true for Christianity which came to Europe from Asia, before spreading to other continents.

If we look into the history, the Greek epoch was followed by the Roman Empire. But this did not cover the whole of modern Europe. Christianity was of course important for Europe. But the first Rome was followed by a second in Byzantium and a third in Moscow; and then by different Orthodox Churches in the East and different Protestant Churches in the West. Thus, Christianity divided Europe.

“Diversity in Unity” is an often used definition of Europe but it is easier to find the diversities than the unity. The European Community is smaller than Europe and NATO is bigger. The Council of Europe is on the frontier of the European process with nearly all European countries as member states. Obviously, it is quite difficult to define Europe as a whole. And, if we take ideas as enlightenment, freedom, justice, human rights, peace as European ideas we should know that these ideas now belong to the cultural heritage of the whole human kind.

Europeans perceive Europe from different centres, i.e. from the perspective of their home region. Behind people’s mental maps we can often find the model of regional ratings, from high praise in the homeland to the “barbarian” ratings for those geographically or psychologically furthest away. Balancing the regional, national and European identity remains a task for education, and so also for geographical education.
The European Process

Problems and processes relating to disparities, ethnocentrism and immigration affect Europe. In the case of disparities, the European Union and some other Western European countries show high levels on GNP per person but those of the Eastern countries are much lower. Within this picture, there are some sub-national regions in East and West which are becoming more prosperous and others which are becoming poorer. Unemployment rates, incomes, consumption and other indicators show big disparities between states, but often even more between regions within one state. 

Brunet’s “banana” – a “megalopolis” which stretches from London to Rome – has flows of capital and know-how from North Central Europe to South Central Europe. Other new features include a “hightech belt” in the centre, an “underdeveloped belt” at the periphery, and a new “sun belt” in the north of the “South”. Today it is not clear what will happen in the East, with reviving centres as Berlin, Warsaw, Moscow or Vienna, but it is quite clear that the centre remains privileged.

Ethnocentrism cannot just be found in former Yugoslavia – now broken into different republics, with further divisions possible. There are historical, social, economic and political reasons for tensions but nationality, race, culture and religion are the most obvious reasons for xenophobia, terrorism and war. Perhaps there is a trend in Europe at least towards more xenophobia and regionalism. It is quite sure that we can expect an increasing migration and that means most parts of the European population are not prepared to master these challenges.

Europe is in a process of redefinition, with different and changing realities. The European Community started with six states, increased to nine, to twelve and fifteen and will increase to twenty or thirty. On one hand this is a big challenge to Europe, on the other we should know, that already today the European Union handles half of the world trade. Its economic power is bigger than that of the USA. There is potential to master the European future but there is also a lot of disintegration – in the West a trend to regionalism and in the East a trend to ethnic cleansing and separatism.

Solidarity in Europe

Overcoming the problems described raises questions of self-determination and of changing borders. We have currently been experiencing new borders, mostly in the direction of separatism. Borders in Europe have changed very often in the past. During the cold war, the change of borders or the division of states would have meant hot war. That is the reason for the general doctrine of the protection of borders. But nowadays we can think more freely about borders, states and communities. We should be able to change borders when people want it, and not a dictator wants it. The fate of states and borders should be in democratic and peaceful hands. So we have and can expect new kinds of borders: closed or open borders, fewer and fewer borders within larger communities, new kinds of borders for special and distinctive purposes. States and communities in Europe have the task of directing current trends and managing the future. The question is whether the traditional universal state or the integration of smaller states in bigger communities, in the sense of a universal supra-national state, is the right answer. The decision centres of big communities are so far from many people, and the decisions are so complex when a new supranational state wants to manage everything, that they cannot be easily understood.

To make a territorial order to a just one, accepted by people democratically, Wehner (1992) suggests that we dissolve the traditional state and build new functional communities related to security, currency, economy, culture, education etc. Small states cannot guarantee their security. Therefore they need to join a larger security community. They are also disadvantaged when they have their own national currency. The same is true for an economic community. But we cannot expect a homogenous identity community in Europe as a whole. So it is wise to build smaller cultural and educational communities. Such a territorial order could deliver more participation for people and therefore more chances of solidarity also for Europe as a whole. Of course experts are discussing different models for the European future as “Europe of the regions”, “Europe as a federation of nations” and “Europe as a Union”. There is also the principle of “subsidiarity”, which means that the lower level of administration should only give up responsibilities which a higher level of administration can fulfil better. Such a system of representation of regions and nations within a European government could be a step forward to more solidarity in Europe.

THE USE OF THE TEACHING MATERIAL

The following guidance has the function of offering some ideas to work through when learning material about Europe. But the whole teaching package remains an open system. It can be used selectively according to the local needs, it can be processed according to the needs of individual schools and of different cultures and of the preferences of students and teachers. [Note: Unfortunately we have not been able to reproduce Prof. Haubrich’s materials here, but similar maps should be available in atlases, and questionnaires could be devised by the class or teacher.]

1. Introduction

· Europe in my mind, heart and hands

· Europe – how it could be defined

Activities: 

Students fill in a questionnaire on “Europe in my mind…” and discuss the outcomes, and/or students read and discuss different definitions of Europe. Teachers who like affective approaches may start with the questionnaire and teachers who prefer cognitive approaches may introduce this project with definitions of Europe.

2. Awareness of Europe

a. How I see my country

Activities:

1. Read texts on England, France, Russia etc. as home work or group work.

2. Group discussion with a check list. Class discussion about the outcomes, and/or writing an essay on “How I see my country”. I will quote just some essays.

A French student wrote: 

‘I will show you, what France means to myself. In a first part I will describe France as a country of traditions, tourism and different landscapes. In a second part, I will show that France is an economically and strategically very important state and that it was also important in its history. In the last part, I will demonstrate that France is a country of liberty and human rights. This all means France to myself.’

An English student wrote:

‘Most foreigners see the English as cool and unemotional. This is referred to as the “English reserve” and admittedly it does exist. When visiting a foreign country, especially European countries, one notices that the people greet each other profusely, with handshakes, kisses and embraces, a rare sight in England. When visiting in France last year I realised  my own “English reserve” on meeting the family with whom I was to stay. I expected a friendly “bon jour” and a handshake from the parents. But to my surprise, and I must admit, considerable discomfort, I was hugged and than kissed several times on each cheek by every number of the family. I got used to this ritual each morning before breakfast, and each evening before retiring, though never I did learn to enjoy this affection…..’

A Russian student wrote in 1995:

‘I love Russia but I cannot explain why. This love comes from my very heart….I may sound too romantic but it is true, I do feel romantic about my country. No hardships will ever change this feeling. I believe in Russia’s future, I believe that Russian people’s hearts will resurrect the country.’

3. Sending own writing and other information to a pen friend or partner school.

4. Starting regular international contacts.

b. How I see Europe

Activities:

1. Reading of selected paragraphs of text about the perception of Europe as home or group work. In order to highlight the main ideas, the different groups could formulate headings for the different paragraphs – for example, ‘Europe as an area of conflict’, ‘Europe as a collection of colonial powers’, ‘Europe as an important continent’ etc.

2. Class discussion about the main perceptions and about “what we and others should know about Europe”, and/or interviewing other people about their perceptions of other continents or regions outside Europe

c. How I see my place of residence, my region, nation, Europe and humankind.

Activities:

1. Students fill in a questionnaire on “How I see…” I feel attached strongly, a little, very strongly.. [to each area/group]

2. The class calculates the average local, regional, national etc. identity of all classmates.

3. The class draws a diagram of its identity. The outcome may become different: here a balanced attachment and there one-sided regionalist or nationalist positions. 

4. The class discusses its own preferences and/or students let fill in a questionnaire by people outside school and process and discuss the results.
d. Image Analyses

Whether a qualitative or quantitative image analysis should be undertaken depends on the skills of the students and the tradition of the school. A qualitative approach means simple word associations to some stimuli for different geographical areas. This should be an easy way to get enough interesting images to stimulate discussion. It is important that all students discuss their results and also the consequences of their image analysis. Propositions are given in order to build an adequate basis for this discussion. Those classes which have already learned to work with rating scales can use a questionnaire in order to find a quantified image of one or more countries and to compare their self- and foreign perceptions. Those students who already possess a lot of information about many European countries could choose a preference sorting diagram in order to find priorities, where the students have to select the most and least liked countries. 

An image analysis could lead for example to the following insights:

1. Stereotypes are fixed and more or less unchangeable images on other people.

2. Most images about foreigners are not real stereotypes but rather simplified and incorrect images that contain both realistic and false attributes.

3. Stereotypes don’t encourage international co-operation.

4. We must be careful when we build images of other people.

5. We should emphasise similarities and not so much differences of people.

6. We should appreciate different cultures as a rich potential for the future development of Europe and human kind.

3. The European Process

a. Changing Perspectives and Situations

Activities:

Students look at and compare a variety of maps:-

The main outcomes are the following:

1 Europe is in the centre of a world map which uses the Mercator projection. It seems larger than Brazil but it isn’t. Europe looks important and as the centre of the world.

2 Using a Peters’ Projection, Europe seems smaller than in the first map. The developing countries look bigger than the industrial countries. The main focus of this map is the “South” and not the “North”. This map avoids a centrist view on Europe.

3 An American student sees America and not Europe in the centre of his map.

4 An Asian school atlas shows Asia in the centre and Europe at the periphery of the world. Most people have a centrist view of the world.

5 An Australian map sees its country no longer “down under” but at the top of its world. What does it mean “above, below, behind etc.” on the globe? It is always a question of perspective.

6 Within Europe people look at Europe differently: from “below”, from “above”, from “East” or “West”, from the so-called periphery or from the centre. Distances and connectivity make a difference in reality and in the minds of people.

7 A map which shows the European community before 1990. Europe was divided into “East” and “West”. The “Iron Curtain” was a visible border for everyone. People in the “West” didn’t know very much about people in the “East” and vice versa.

8 There is no “Iron Curtain” in reality anymore, but the question is: Is there still an “Iron Curtain” between “East” and “West” in the mind of many Europeans? 

9 Before 1990 most East-Central European countries were satellite states, i.e. dependent on the mighty Soviet Union. Now they are independent and can co-operate with whom they want to and develop democratic systems in a free Europe.

b. Integration of Europe

Activities:
An outline map can be copied and updated as necessary in order to provide the basis for students’ own maps of the member states of the Council of Europe and the European Union. It is intended that the students should learn the member states of the Council of Europe and of the European Union by drawing maps and not just looking at completed maps. By looking at maps showing the population size and the Gross Domestic Product of European countries, students can see that there are big disparities and incongruities between population size and economic product. The borderline of economic power between eastern and western countries is obvious. In order to overcome European economic disparities a common social order is needed.

Maps show the variety of languages in Europe. This represents cultural richness, on one hand, and a communication barrier, on the other. A lingua franca is needed and bilingual culture in Europe needs to be appreciated. Integration needs communication. Maps also show that borders of European countries have changed very often. Many new countries which have been founded by separation since 1989.

4. Solidarity in Europe

Activities:

1. Students analyse statistical data of selected development indicators and compare their own country with other countries. The outcome will be the division of Europe in East and West and in Centre and Periphery. These big disparities demand solidarity and co-operation if the “European Idea” is to have any sense.

2. Students analyse some models of a New Europe. Europe is very complex and it is not easy to find a just and functioning model for a peaceful future. But in a democratic system it is necessary that all citizens get enough information to participate in political decisions. Therefore this part offers a chance to think about a just, social and peaceful European order.

3. Students read an example of European solidarity, collect other examples of how Europeans assist Europeans and try to give their own examples of European Solidarity. I will give you just one example: The Equilibre Foundation in Warsaw is organising truck convoys of humanitarian aid to the Balkan and to Kazakhstan. Its chief organiser is Janina Ochojska, who was named “Woman of Europe” in 1994 by a jury of the European Union. I cannot tell the whole story and will just quote her. She said: ‘I had seen how much aid Poland had received, and felt Poland should repay that debt by helping those who need help the most… I don’t think we should ask ourselves whether we are rich or not, but whether we want to give something or not…. If we are to be a modern European country, we cannot only draw benefits from all that is good on the Continent.’
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